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Paper 0510/12 
Reading and Writing (Core) 

 
 
Key messages 
 

● In Exercises 1 and 2, candidates need to pay particular attention to the wording of the entire 
question. Highlighting the key elements can help in the selection of precise and relevant matching 
detail from the text. Reponses should be brief, as extra details may include incorrect information 
which can negate the answer.  

 
● In Exercise 3 particularly, it is essential that answers are clearly written. The requirement is for total 

accuracy of grammar, spelling and punctuation. An improvement in presentation and accuracy of 
spelling was generally observed in this series. In Section C, Centres should remind candidates of 
the need to write full and accurate sentences, and that answers must start with a capital letter and 
finish with a full stop to be considered a complete sentence.  

 
● Candidates should continue to look for brief and precise text details for their answers to Exercise 4 

and to ensure that their answers correspond to the heading of the section.  
 

● In Exercise 5, Centres should continue to encourage candidates to use their own words when 
writing a summary rather than quoting sections from the text. The notes from Exercise 4 serve 
merely as a basis for writing a rounded and logical paragraph where ideas are linked together to 
form a coherent whole.  

 
● In Exercises 6 and 7, it was observed that some candidates paid too much attention to keeping 

within the maximum word limit and providing a word count at the side of the page. At times, such 
responses did not fully develop the prompts and could not achieve marks in the top band.  

 
● In Exercise 6, responses need to address all the bullet points in order to have access to marks in 

the top band for Content. Centres are asked to continue to enable candidates to practise 
differentiating each bullet point and provide separate details in response to each one.  

 
● For successful responses in Exercise 7, candidates should attempt to move outside the boundaries 

of the prompts given, and develop ideas and arguments of their own. In this series, it was noted that 
responses which developed one side of the topic and showed clear opinions were more successful 
than those which adopted the balanced argument style of writing, showing advantages and 
disadvantages of each side. 

 
 
General comments 
 
Most candidates were able to finish the paper in the time allowed. In general, sufficient time was left by 
candidates to complete Exercises 6 and 7 fully. There was some evidence that some candidates were not 
able to manage their time efficiently, and omitted one or more of Exercises 5, 6 and 7, and in addition, a 
small number of candidates made no attempt to answer individual questions in Exercises 1 and 2 and 
typically, Section C of Exercise 3. 
 
Candidates were required to demonstrate different practical skills, including selecting short relevant details 
from a range of texts, accurately completing a form and making notes, to the more challenging skills of 
summary writing and extended writing for a specific purpose and different audiences.  
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Comments on specific questions 
 
Exercise 1 
 
In general, this exercise was well attempted by most candidates. 
 
(a) Many candidates correctly identified the ‘Tibetan government’ as the people who used the palace 

in the past.  
 
(b) Responses were credited when candidates described the building as being of ‘great significance’ or 

‘a Buddhist temple’, rather than providing the reason why it is considered important today. 
 
(c) Candidates were required to connect ‘represent’ in the question with ‘symbolise’ in the text and 

select ‘a second sun rising’ as their answer. Candidates who responded by making a comparison 
with a ‘giant plate’ or an ‘enormous light switch’ were providing a physical description, rather than 
the idea of symbolism.  

 
(d) There were many correct responses. Candidates needed to connect ‘original’ Alexandrina Library 

with ‘first’ in the text and select ‘3rd century BCE’. A number of candidates incorrectly chose ‘2002’, 
the date when the library was completed. Incomplete responses which omitted BCE could not be 
credited. 

 
(e) The requirement of this question was to identify two details about the appearance of the Winter 

Palace in Russia. Many candidates included information about the palace such as ‘home to the 
Russian royal family’, ‘now known as the State Hermitage Museum’, which did not relate to its 
appearance and so could not receive a mark.  

 
(f) This was generally well answered and the key fact that it was a ‘church’ was written by the majority 

of candidates. Some candidates described it as ‘a great architectural landmark’, which did not 
accurately answer the question. 

 
Exercise 2 
 
There was evidence that candidates had understood the general themes outlined in the text, but this 
exercise required detailed reading of key phrases in both the questions and the text, most noticeably in (b) 
and (f), which proved challenging for many. Teachers are recommended to continue to enable candidates to 
practise isolating key sections of the text in response to the demands of particular questions.  
 
(a) In general, candidates were successful in finding a reason why we do not think about brushing our 

teeth. Candidates who provided the details that ‘it’s the first thing we do in the morning’ and the 
‘last thing we do at night’ showed a degree of understanding, but without the idea of ‘routine’ could 
not be credited. 

 
(b) This was a challenging question. In response to the question candidates had to read for information 

to support the idea that Americans care about their teeth, and select they ‘invest $9.1 billion on 
teeth-cleaning in one year’.  

 
(c) More able candidates successfully selected ‘broken in half’ and ‘one end is softened’. Less 

successful responses were characterised by answers which named the stick, ‘Miswak’ and 
described the cleaning process, ‘the end is rubbed on the teeth to clean them’.  

 
(d) This was well answered. A number of candidates offered the idea that the tree was ‘local’ and 

‘more environmentally friendly’, which did not receive credit. 
 
(e) The majority of candidates successfully identified the text detail that toothbrushes and toothpaste 

containers are ‘not easily recycled’. Responses which did not include the exact wording ‘easily’ 
were not credited, as without this precise detail, the meaning was changed. 

 
(f) This was a challenging question and candidates had to demonstrate a deeper understanding of the 

text. Some candidates understood and successfully selected one of the two possible 
improvements, ‘became portable’, and more able candidates interpreted the idea that now 
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toothbrushes are ‘rechargeable’. Errors were commonly found in responses which did not make 
this interpretation, ‘not rechargeable’.  

 
(g) This question was quite well answered. Many candidates understood the key section in the text 

which provided the answer, ‘tooth decay becomes evident’. Candidates who explained that ‘we 
consume more processed food’, showed a degree of understanding, but without reference to the 
consequence for our teeth could not receive credit. 

 
(h) This was well answered by many candidates who correctly selected the information that it ‘makes 

teeth look more natural’. Errors were commonly found in responses which described the way a 
dentist will whiten teeth, ‘to match the patient’s eyes’, a detail which was contained in the question, 
and did not provide the answer. 

 
(i) Many candidates were successful in choosing the correct section of the chart but were required to 

indicate the decade, ‘1940s’ in the answer, to gain the mark. A significant number of responses 
provided the lowest point on the chart as ‘1945’, which named a specific year and could not receive 
credit. 

 
Exercise 3 
 
There is evidence that candidates show considerably greater success in Sections A and B of this exercise 
than in Section C. In this series, there was continued improvement in addressing the requirements of form-
filling. The majority of candidates made a good attempt at accuracy in filling in the pen order form, and in 
general, handwriting control was better than in the previous series. Candidates should be reminded that 
capital letters need to be clearly formed, and candidates should pay particular attention to the difference 
between capital and small letters. Where the difference in formation of a capital or small letter is one of size, 
as in this exercise, this must be readily identifiable. 
 
Section A 
 
Many candidates successfully completed this section and accurately transferred the name and address. For 
some candidates, the order of the items in the address was problematic, and responses could not be 
credited when candidates inserted ‘1409 Nicosia’ at the start. Candidates are reminded to write the separate 
elements of the address in the same order as they occur in the text. The telephone number and the card 
number were well written, as was the girl’s name.  
 
Section B 
 
Many candidates correctly identified the name of the pen. An improvement in the accuracy of the ‘delete’ 
item was observed, although a significant number of candidates circled both ‘red’ and ‘blue’. For the final 
item in this section, more successful candidates located the correct extra instruction from the text for ‘gift 
wrapping’ or that ‘my mother is always at home and would be able to accept the parcel’, although for many 
the mark could not be credited when candidates did not change ‘her’ to ‘my’. A significant number of 
candidates left the final item in this section unanswered. 
 
Section C 
 
Candidates are required to write two sentences, one in answer to each separate aspect of the question. 
Sentences must contain relevant information from the text and be grammatically accurate. In order to be 
relevant, candidates should ensure that they are addressing the questions directly. Grammatical accuracy is 
concerned with writing a full and complete sentence, with correct spelling and punctuation. 
 
In this series, most candidates wrote from Daphna’s point of view. There appeared to be some confusion 
over the content to be included in each sentence, and many candidates could achieve only half of the 
available marks as overlapping details were often included in both sentences. It is recommended that this 
section is practised to ensure that the context for each question is understood and that separate details are 
provided for each sentence. Candidates should be discouraged from writing bullet point answers and from 
starting a sentence with a dependent clause. A number of candidates wrote from their own experience of 
online shopping. Candidates should be reminded that the information required is always found in the text. 
This section of Exercise 3 continues to be challenging for some candidates. 
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Exercise 4 
 
Many candidates found this exercise challenging and only a limited number of candidates were successful. 
There was a good attempt to write clear, brief notes and to stay within the space provided. Marks were lost 
when candidates omitted a key part of an answer, for example ‘local’ in the second point, and ‘interior’ in the 
fifth, or when the answer was placed under the wrong heading. 
 
The development of hotels in the 20th century 
 
This first section proved challenging for some candidates with few receiving the maximum four marks. All 
points on the mark scheme were recognised, with points 1 and 3 the most commonly selected. The most 
frequently occurring errors were when candidates focused on the background reasons why hotels had to 
develop, ‘flying became more affordable’ ‘more people travelled for work and leisure’, rather than the 
development of the hotels themselves. Reponses could not be credited if candidates included the details of 
the rules that hotels used to maintain the same standards, providing information about the food and rooms, 
rather than the overall idea of maintaining high standards globally across the chain.  
 
Current and future development of hotel chains 
 
All key points were recognised in this section and more successful responses identified the correct 
information from the text. There was repetition of key details and some candidates included information from 
the first section which did not receive credit. Less successful responses often included the fact that in future 
‘standards will vary’ and staying in a hotel ‘will become an impersonal experience’, answers which indicated 
that comprehension was not secure.  
 
Exercise 5 
 
Many candidates continue to find summary writing challenging. Many candidates made no attempt at the 
exercise and relatively few managed to achieve four or five marks. The notes from both sections of Exercise 
4 were relevant and could be used to provide a basis for the summary. In addition, candidates could use 
other key information from the text. 
 
The most successful responses were those in which candidates briefly introduced the reasons why hotels 
needed to develop so much in the 20th century, and then went on to highlight some of the key points from 
the first section of Exercise 4, followed by the main ideas from the second section, which focused on future 
development. Stronger candidates were able to use some of their own words to demonstrate clearly the 
differences and changes in the hotel chains, and to connect their ideas in a coherent way, showing good 
understanding of the ideas in the text. 
 
The majority of candidates, however, relied completely on repeating their notes from the previous exercise, 
with little attempt to join the points logically into a cohesive paragraph. Centres are reminded to continue to 
practise the skill of summary writing to encourage candidates to gain the confidence needed to achieve 
success. 
 
Exercises 6 and 7 
 
In this series, there was generally a satisfactory response to the requirements of both tasks.  
 
In general, candidates continue to show improvement in distinguishing between the different genres in the 
two exercises – the more informal register required in Exercise 6, and the more discursive, objective style 
when presenting arguments in Exercise 7. A number of candidates did not take into account the context of 
Exercise 6 which concerned a family member, writing instead about a friend, and similarly in Exercise 7, 
there were some candidates who misinterpreted the topic and discussed the way that teachers are 
responsible for the success of the school, which was not entirely relevant to the question. 
 
Many candidates wrote in a clearly structured way, using paragraphs to provide a framework and balance to 
the writing.  
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Exercise 6 
 
Email 
 
In this exercise, candidates are expected to write an informal email to a friend and respond to three given 
bullet points. To achieve satisfactory or higher marks, all three points should be addressed, and the 
response should be suitably informal as required by the task type. The most successful responses were 
those which addressed all aspects of the bullet points and provided some extra development, while also 
engaging with the target audience.  
 
Responses which described a friend rather than a family member were not so effective, and some 
candidates overlooked the idea of ‘difficult’ and wrote about enjoying time with a friendly and amusing family 
member. It was also important that candidates included problems which took place during the visit, and 
emails which only described the problems as occurring before the visit were not satisfactory, and were only 
partly relevant. Additionally, emails which invited a family friend to stay could not be credited with marks in 
the top band for Content.  
 
Many candidates responded well the first point, in most cases choosing a cousin or aunt as the visitor. Less 
successful candidates merely referred throughout to a ‘family member’. More ambitious candidates offered a 
full physical description of the visitor, but most provided a name, a short reference to a previous visit; a 
memory of a previous difficult meeting or the reason for coming to stay.  
 
There were a variety of suitable problems suggested in response to the second point, most of which involved 
having to give up their bed and sleep on the floor; having to eat unusual food; being unable to do their 
homework or being unable to relate to the visitor in any way. In addition, many candidates expressed 
annoyance and frustration at not having the same hobbies and interests. Generally candidates provided 
good depth of development. In less successful responses, the problems had occurred before the arrival of 
the visitor, such as the loss of a job, and these unhappy situations often led to a happier visit. Such emails 
could not be awarded marks in the top band for Content. 
 
The third point required candidates to explain their feelings at the end of the visit. The most effective 
responses expressed relief at the departure of the visitor, having had to put up with considerable disruption 
in the house. Less successful responses detailed feelings throughout the visit, rather than at the end. In 
addition, a significant number of candidates expressed sadness at the departure, despite having had an 
unhappy time. This third point was generally included, although often with not with the same depth of detail.  
 
Overall, many candidates were successful in using an informal style of writing, and many engaged with the 
target audience at the start and at the end of the email. From a language point of view, candidates should 
focus on the use and formation of the past tense of irregular verbs, particularly in sentences with more than 
one verb. For example, there were frequent errors in sentences such as ‘I ask her to played football’ and ‘it 
made me felt angry’. Teachers are reminded to continue to encourage this accuracy, particularly in 
compound or complex sentences. Additionally, candidates should be more clear and consistent in their use 
of third person pronouns.  
 
Exercise 7 
 
Article 
 
The majority of candidates found the topic accessible and wrote from their own knowledge and experience.  
 
Successful responses showed a good degree of engagement with the task and candidates were able to 
present arguments and opinions beyond the limits of the given prompts. Many candidates felt that because 
they are highly qualified, teachers are the main reason for their success at school, but that they should not 
be held entirely responsible for it. Overall, there was a good deal of support for the role that teachers play in 
helping to achieve success, although some candidates suggested that unprepared teachers were to blame 
for their own lack of success. Further original ideas considered that there should be a balance of 
responsibility between teachers, parents, and themselves, and that learners’ own motivation and use of 
internet resources played a key role in their achievement. Less successful responses tended to stay close to 
the ideas provided, but there was evidence in this series that fewer candidates than previously used the 
written prompts as quotes with little or no further development of ideas.  
 
Most candidates were able to write using a more formal tone and register suited to this type of discursive 
writing and responses which adopted a standpoint on one side of the argument in their introduction and 
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supported their opinion throughout were generally more successful than those which attempted to write a 
balanced ‘for and against’ type of article.  
 
Many candidates successfully used paragraphs to provide a logical framework to their writing and attempted 
to connect ideas and paragraphs through the use of linking devices such as ‘another reason why’ and 
‘despite this’, and teachers are asked to promote the use of such connecting devices as a way to provide 
better organisation and coherence to longer pieces of writing. 
 
From a language point of view, candidates achieved a degree of grammatical accuracy in this exercise and 
used appropriate vocabulary in writing simple sentences and should focus on accuracy in more complex 
sentences.  
 
In particular, candidates should continue to practise: 
 
 (i) appropriate use of connecting phrases, such as ‘moreover/nevertheless/however’, to avoid 

contradicting their ideas. 
 
 (ii) formation of nouns, adjectives and verbs, such as success/succeed/successful’ and 

‘responsible/responsibility’, – “homework is their responsible to do”  
 
 (iii) accuracy in the use of pronouns ‘he/she/they’. 
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ENGLISH AS A SECOND LANGUAGE 
(SPEAKING ENDORSEMENT) 
 
 

Paper 0510/22 
Reading and Writing (Extended) 

 
 
Key messages 
 

• In Exercises 1 and 2, responses should be as brief as possible. Too much information lifted from 
the text may well include incorrect details which could negate the answer.   

 
• In Exercise 3, it is essential that handwriting and presentation are clear because total accuracy is 

required for this exercise. In particular, capital letters should be clearly formed. 
 

• In Exercise 4, note-taking, candidates need to ensure that responses are brief and that they 
correspond to the headings of each section. Candidates should be guided by the inclusion of bullet 
points which indicate the number of responses required. Each response should be presented on a 
separate line as outlined by the bullet points. 

 
• In Exercise 5, candidates should read the question carefully to ensure they provide information 

relevant to the task. They should also ensure that they do not exceed the 120 word limit. Overlong 
introductions should be avoided as well as the inclusion of irrelevant information or repetition of 
points. 

 
• In Exercises 6 and 7, responses should be of an appropriate length demonstrating imaginative 

content and a range of language. To achieve marks in the higher bands, it is important for 
candidates to introduce independent ideas in both tasks. They should also provide enough depth to 
sustain the reader’s interest. Candidates will not be given credit for using language which has been 
copied from the prompts.  

 
• In the writing exercises of Exercise 6 and 7, responses should be of an appropriate length 

demonstrating effective content and a range of language. In Exercise 6, email writing, candidates 
must recognise the need for informal register and must address and develop all three prompts. They 
should also endeavour to provide enough depth and detail to sustain the reader’s interest. In 
Exercise 7, more formal register is required with clear paragraph organisation. To achieve marks in 
the higher bands, it is important for candidates to introduce original and independent ideas in this 
task. Candidates will not be given credit for using language which has been simply copied from the 
prompts. 

 
General comments 
 
Overall, candidates were correctly entered at this level.   
 
The paper offered a range of tasks within the seven exercises, requiring the candidates to demonstrate a 
variety of practical skills. 
 
Generally candidates should be advised that throughout the paper, the spaces and number of lines are 
arranged to guide them as to the length of answer required and they should not consistently exceed this. 
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Comments on specific questions  
 
Exercise 1 
 
This exercise was well attempted by candidates. 
 
(a)  This was well answered. 
 
(b)  This was well attempted with candidates including full details in their answers. 
 
(c)  This was generally well answered.   
 
(d)  Some candidates overlooked the word ‘original’ in the question and incorrectly answered ‘2002’.  
 
(e)  This was well attempted but many candidates’ answers could have been briefer by omitting all the 

details about the mosque ‘being built out of line at an angle’.   
 
(f)  This question was a good discriminator and many candidates omitted the key word ‘appear’ in their 

answer. Most wrote ‘change colour depending on the light conditions’ which was not factually 
correct. 

 
(g)  This was well answered and most candidates were awarded two marks here. The details ‘pale 

green’ and ‘highly decorated’ were well recognised but some candidates overlooked the key word 
‘appearance’ in the question and wrote about the ‘Russian royal family’ and the ’famous paintings’. 

 
(h)  This question was well attempted although some candidates wrote ‘museum’. 
 
Exercise 2   
   
This exercise proved more challenging. The text was generally understood, but greater precision was 
required in the reading of certain questions. More able candidates selected key detail from the text and 
provided brief and precise responses. Less able candidates copied an excessive amount of text which often 
negated the correct answer.    
 
(a)  This was generally well attempted, although some candidates misread ‘what’ instead of ‘why’ in the 

question and answered ‘the first thing we do in the morning and the last thing we do at night’.    
 
(b)  This question required precise interpretation of the text and many candidates omitted the key detail 

‘in one year’. 
 
(c)  This was generally well answered although some candidates omitted the second detail about 

‘softening one end of the stick’.  
 
(d)  This was well attempted and most candidates were awarded two marks here. 
 
(e)  This was very well answered, although some candidates wrote ‘toothpaste containers’ and could 

not be credited. 
 
(f)  This question proved to be a good discriminator. More able candidates conveyed the information 

with just two words, ‘portable’ and ‘rechargeable’. By writing a longer answer, many included an 
incorrect verb tense ‘were not rechargeable’ and ‘electric toothbrush was first developed in 1954’.  

 
(g)  This question was generally well answered although many candidates did not associate the word 

‘change’ in the question with ‘adopt’ in the text and selected the incorrect detail about ‘some people 
have healthy teeth’. 

 
(h)  This was very well attempted by all candidates. 
   
(i)  This question required the candidate to interpret the detail on the graph. Many misunderstood the 

word ‘decade’ in the question and wrote answers such as ‘1945 decade’. 
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(j)  The most successful responses gained at least three marks, often with very brief answers. Most 
candidates included ‘toothbrushes’ but some omitted the key detail of either ‘electric’ or ‘nylon’. The 
answer ‘toothpaste’ was less well recognised and some candidates could not be credited for their 
attempt to define flossing as ‘silk thread’ with no mention of ‘cleaning between the teeth’. 

 
Centres are reminded that this final question in Exercise 2 is more challenging. Candidates should be 
prepared to review the stimulus article as a whole because key information may appear at any point in the 
text. 
 
Exercise 3 
 
Candidates continue to be very well prepared for the specific demands of this exercise which requires 
precise application of the conventions of form-filling and total accuracy in spelling. Candidates generally 
attempted the first section of the application form very well but often wrote too much in Section B which led to 
inaccuracies.    
 
Candidates need to be reminded of the importance of good, clear handwriting throughout the paper, and this 
is especially so in Exercise 3 where correct spelling is crucial and where capital letters need to be clearly 
formed.   
 
Section A 
 
The first four tasks of this section were well answered. Occasionally, candidates were careless with capital 
letters in ‘Sixth Form College’ but spelling was accurate. Many candidates overlooked the requirement for 
‘qualifications’ as well as ‘grades’ and omitted the key detail ‘GCSE’. 
 
Section B 
 
This section proved more challenging. ‘Parents’ was well recognised but often the title of the course was 
incorrectly transferred with ‘civilisation’ instead of ‘culture’ or the word ‘foreign’ was omitted. The questions 
requiring circling and deleting were well attempted but in the final task there were many candidates who 
wrote ‘student flat’. The most challenging part of this section was the reasons for attending the University of 
Milan. Many candidates conveyed the incorrect information about ‘having the opportunity to visit other 
European countries’ which was a reason for living in Italy, but not for attending the university. Many 
candidates wrote too much and it must be emphasised that notes rather than full sentences are sufficient in 
this exercise. Spelling errors were made with ‘cheeper’ and ‘intersting’. Some responses overlooked the 
plural ‘reasons’ in the task and supplied only one detail. 
 
Section C 
 
The majority of candidates were able to convey the information within the required word limits. For maximum 
marks, candidates are also required to use proper sentence construction with no grammar, spelling or 
punctuation errors. In this series, many candidates wrote a well-constructed sentence and were awarded the 
maximum two marks. The most frequent errors were incorrect subject/verb linking ‘I has’. Most candidates, 
however, included the key information about having done volunteer work and having translated documents.  
 
Exercise 4 
 
A range of marks were awarded. Most candidates attempted to answer briefly and in note form. The most 
successful candidates were able to show enough understanding of the precise detail in the text to score well. 
Less successful candidates omitted key words in certain answers meaning that those notes were not 
factually correct. The bullet points and the length of the lines are always a guide to candidates as to how to 
present their answers here.    
 
The development of hotel chains in the 20th century 
 
A maximum of five marks was available for this heading. Candidates conveyed the full range of options on 
the mark scheme, although point six, ‘became recognisable’ was less often selected. Some candidates 
included irrelevant answers and there was a lack of precision with the omission of key words such as ‘local’, 
‘secret’ or ‘interior’ in different responses. There was also repetition on separate lines of the two options in 
point two, namely the ‘quality of the food’ and ‘cleaning the rooms’ and point five, ‘the interior design the 
same’ and ‘the same furniture’. In both cases, only one mark could be credited. 
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Current and future development of hotel chains   
 
A maximum of four marks was available for this heading. Overall, candidates found this more challenging 
than the first section. More able candidates recognised all the options on the mark scheme and appreciated 
the fine difference in key details and separated them well. Less successful responses often repeated ideas, 
especially those connected to ‘personalised service’ or ‘based on interests’ and often gave a list of different 
activities offered, such as ‘painting courses’ and ‘pop music’ and could not be credited with more than one 
mark. 
 
Exercise 5 
 
A full range of marks was awarded here. More able candidates recognised and conveyed precise detail and 
wrote with a good sense of order, selecting carefully and sequentially from the text. All the content points 
proved accessible and most candidates were able to identify and convey successfully at least four key 
details.    
 
A large number of candidates exceeded the stated 120 word limit. When this occurred, it was largely due to 
writing overlong introductions about the challenge of reducing food waste before actually addressing the 
precise rubric requirements. There were two aspects to the summary, namely details of modern food waste 
and traditional ways of preserving food. For the first aspect, more successful candidates included key 
statistical detail in points one and four on the mark scheme as well as precise interpretation of the more 
complex ideas regarding transportation in points three and five. Less able candidates often omitted key 
words and concepts, and gave confusing and contradictory examples. The challenge in the second 
requirement of the rubric was to select carefully examples of the different ways of preserving food 
traditionally and to reduce the wording of the text by selecting only key information. Several candidates 
omitted vital detail, for example, the pockets on the saddles of the horsemen, the sealed skins placed in the 
frozen ground and the hot and cold temperatures essential for preserving potatoes. 
 
With regard to the language mark, higher marks are available for those candidates who make an attempt to 
paraphrase the wording of the text and, in this series, a good number of candidates were successful. The 
more able expressed the key details accurately, using their own words, with appropriate conjunctions which 
gave the summary a natural flow. Successful responses conveyed the relevant content points with some 
style, rather than in the form of a list.   
 
Exercise 6 
 
Most candidates wrote a suitably brief introduction and concluding statement, in an informal register. Less 
successful responses, however, were not so concise and it should be noted that prolonged greetings and 
conclusions, which are often pre-learnt set expressions and not always relevant, can be counter-productive. 
Some candidates use an inordinate number of words at the start and finish of the email or letter which would 
be better employed developing the requirements of the bullet points.   
 
Candidates must address and develop the three bullet prompts to achieve the higher bands on the grade 
criteria for Content. In addition, more successful responses should convey a good sense of purpose and 
engage the reader’s interest.    
 
The use of idiomatic expressions can be effective in informal writing, but the context must be appropriate if 
they are to be used convincingly. Some candidates include too many inappropriate idioms, which tend to 
affect the language mark adversely rather than positively. 
 
Many responses clearly developed the bullet points, but some were less successful. Some candidates 
misunderstood the task by writing about a guest who had a problem prior to the visit and this meant that the 
piece lacked the focus and precision demanded by the rubric. Very few candidates were completely off task 
or produced a ‘rehearsed’ response. 
 
Most candidates wrote in an appropriately informal tone for the email and were able to adopt a very suitable 
register through friendly and informal expressions such as ‘You remember my cousin, don’t you?’ and ‘Do 
you think I did the right thing?’. For the first bullet point, successful responses included information about the 
character and personality of their visitor and previous experiences together. Less successful responses listed 
a range of physical detail such as size, hair colour and clothes. For the second bullet point, more able 
candidates were inventive and imaginative, writing about problems for the visitor which occurred outside the 
house often as a result of unfamiliar surroundings. There were also examples of thoughtless and anti-social 
behaviour which led to tension in the house. A large number of candidates used the ideas from the two 
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visual prompts and wrote about problems arising where one person wished to read or study for examinations 
whilst the other was keen to play football, both outside and inside the house. The third bullet point required 
the candidate to explain how they felt at the end of the visit. There were some candidates who did not 
address this bullet point and so did not fulfil the content requirements of the exercise. More able candidates 
displayed a sense of balance by describing mixed feelings about how pleased they were to see their visitor 
leave them in peace but also their heartfelt concern that they had could have treated them better. An 
example of effective sentence construction was: ‘At first I was relieved that he had returned home but later I 
realised that I had learned an important lesson in patience’.  
 
In terms of language, most candidates included paragraphs, although some did not and produced one 
continuous piece. There were some essays which contained original content but were not accurate in terms 
of punctuation use. There was some mixing of past and present tenses and a number of candidates were 
unable to use consistently the third person singular in the present tense and wrote, for example, ‘he study’ 
and ‘she read’. There was also some mixing of past and present tenses and all of these difficulties affected 
the language mark. 
 
Exercise 7 
 
Most candidates were able to adopt a more formal tone and register for the final discursive exercise, and it 
proved to be a topic which provoked a good reaction on both sides of the argument.  
 
Most candidates presented a fair-minded view of the hard work done by the teachers and accepted that 
students were not always cooperative. Many candidates tended to stay very close to the two prompts with 
little or no development or independent contribution. Very few responses were completely off-task, although 
some candidates chose to focus on giving advice about how to achieve academic success itself as opposed 
to who is responsible for the students’ success. The most successful responses included a clear and well-
supported argument together with judicious use of linking words and paragraphing. There needs to be 
evidence that candidates can develop arguments and persuade the reader of their own convictions and 
opinions in order to gain access to the higher mark bands.  
 
There are many candidates who feel that they have to invent titles as a heading for the article. It could be 
argued that this helps them to focus their ideas but in reality many supply their own version which does not 
follow the rubric. As a result, the content is not always focused correctly and tends to follow the direction 
chosen by the candidate rather than the specific requirements of the topic. 
 
More successful responses extended the rubric statement beyond the basic idea and suggested that 
responsibility for an individual’s success at school lay not just with teachers and students but also with 
parents, peer groups and social interaction. They argued that motivation to learn must begin at home as well 
as the insistence on good behaviour and individual effort. In addition, learning outside school with the 
cooperation of friends and the use of the internet was also regarded as a vital element which augmented the 
teacher’s expertise. Less successful responses remained close to the two basic ideas expressed in the 
rubric prompts and wrote only about students and teachers. This narrow approach resulted in a certain 
amount of repetition of the rubric statement throughout the piece rather than developing it. In the concluding 
paragraph, more successful candidates were able to summarise their arguments and often add a new 
dimension. Less able candidates repeated previous points and re-stated broad opinions that they had made 
in the body of the article, often using the same words. 
 
Overall, a good balance to the writing was established through attempts to provide an introductory comment 
on the topic and a concluding opinion, both of which helped to give a sense of cohesion to many of the 
responses. 
 
In terms of language, more able candidates wrote in complex sentences and achieved some variety of style, 
often opening with a forceful statement or injecting persuasive techniques, such as rhetorical questions, into 
their article. More successful candidates also used linking words to good effect which helped to provide 
balance to their argument and made the piece flow more easily when different points of view were offered.  
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ENGLISH AS A SECOND LANGUAGE 
(SPEAKING ENDORSEMENT) 
 
 

Paper 0510/32 
Listening (Core) 

 
 
Key messages 
 
• Candidates need to be reminded to provide clear and legible responses. The formation of individual 

letters must be clear. Where handwriting cannot be read, no marks can be awarded.  
 

• Candidates should be encouraged to read the rubric very carefully for each question on the paper. This 
is particularly important as there is a word limit that must be adhered to. This applies to Questions 1–4 
and 5. 
 

• Candidates should be made aware of distracting information in listening texts and practise their listening 
for specific detail which is required as the intended answer.  
 

• In Questions 1 to 4, candidates should establish what a question is asking for, by highlighting the 
question words, e.g. how, where, when, and the key words in the question. In most cases, short, direct 
responses are most successful. Responses must also stay within the word limits as stated in the main 
rubric for each applicable section. 
 

• In the gap-filling exercises, Question 5, candidates should be encouraged to try and predict the 
answers in the gaps. At the end of each section, candidates should also check their responses carefully 
to make sure they fit grammatically and are within the word limit. 
 

• In Question 5, candidates should be reminded not to include words that are printed in the statements 
on the question paper before or after each gap as part of their answer. 
 

• It is advisable for candidates to practise using the framework provided by the gapped statements in 
Question 5 to guide themselves through the audio text. This technique will help candidates locate the 
required missing detail and ensure that this detail is inserted in the appropriate gap.  
 

• In the matching speakers question, Question 6, and the multiple choice questions, Question 7, 
candidates should be encouraged to make it absolutely clear which answer they wish to be taken as 
their final selection by examiners. Candidates should be encouraged not to leave any blank boxes.  
 

• In Question 6, candidates need to be reminded to use each letter only once.  
 

• Candidates’ awareness should be raised of the importance of using the correct singular/plural form of 
nouns and prepositions as these can alter the key meaning.  
 

• When making phonetic attempts, it is recommended that candidates try to mimic the number of syllables 
in the word that has been heard, and also to try to re-create the vowel and consonant sounds 
accurately. However, phonetic attempts that create a homophone are not accepted (e.g. sea/see, etc.). 

  
• Candidates should be encouraged to check their answers after they have heard each listening section 

the first time and correct their answers while they are listening for the second time. During the pauses 
between each listening section candidates should familiarise themselves with the next section and read 
the questions for that section carefully before the recording starts.   
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• Learners should practise a range of listening skills (e.g. listening for gist/opinion, listening for specific 

information, listening for a grammatical/lexical/phonetic detail, etc.) in various formats (e.g. 
announcements, informal dialogues, formal talks, etc.).  

 
 
General comments 
 
• There was good evidence of exam technique preparation (e.g. prediction of answers, highlighting key 

words in questions, etc.). However, there were more instances this series of candidates not providing 
responses for individual items in Question 7. Candidates should be encouraged to attempt each item in 
this question. Also, there was a greater frequency of the same letter being given more than once in 
Question 6. Candidates need to be reminded to use letters once only. 

 
• Successful responses were those which provided short, clear answers and which adhered to the word 

limit required. The majority of candidates adhered to the correct word limit. 
 
• Candidates need to be reminded of the importance of clear handwriting and clearly indicating their final 

answer. 
 
 
Comments on specific questions 
 
Questions 1–4 
 
Overall, this section was answered with a mixed level of success. Some candidates attempted only some of 
the questions in this part of the test. 
 
Question 1 
 
(a)   This question was not answered well or was omitted by some candidates. Most responses which 

did not gain a mark contained the distracting information ‘Green Road’. Some answers could not be 
credited because of poor phonetic attempts at ‘River Lane’ (e.g. River Lay, River Land, River Lake, 
etc.) or contained extra details which changed the meaning of the intended answer. 

 
(b)   The majority of candidates made a very good attempt at this answer. Most  phonetic attempts 

were accurate and given the mark (e.g. calender, calinder). 
 
Question 2 
 
(a)   This question was answered reasonably well. Also, as the question targets the title, any words 

added to the answer, made it inaccurate (e.g. ‘the coming home’, ‘late coming home’).  
 
(b)   This question was answered well, and the vast majority of candidates selected the correct detail 

‘12th December’. The candidates presented the date in a wide variety of ways, which were all 
accepted (e.g. Dec. 12, twelve December, 12/12, etc.). Some incorrect answers included the wrong 
month (e.g.12th September). 

 
Question 3 
 
(a)   This question was not answered well. The expected answer was ‘Energy’. Answers containing 

extra details which did not change the meaning of the expected answer were accepted (e.g. 
‘revision energy’, ‘energy and hand outs’). A common incorrect answer was ‘vision’.  

 
 
(b)   This question was answered very well. ‘Coffee shop’ was also accepted. Some incorrect responses 

included inaccurate detail (e.g. ‘cyber café’, ‘internet café’, ‘cinema café’).  
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Question 4 
 
(a)   This question was attempted reasonably well. Where marks were not credited, this was mainly due 

to poor phonetic attempts (e.g. ‘salling’, ‘sealing’). However, ‘sailling’ and ‘saling’ were allowed. 
Responses could not be credited when incorrect extra detail was added (e.g. ‘sailing track’). 

 
(b)   Most candidates dealt with this question fairly well. Answers which contained the distracting detail 

‘backpack’ did not gain a mark. 
 
Question 5 
 
This question was attempted less successfully. Only a few candidates managed to gain full marks in this part 
of the test. On average, most candidates scored between 3 and 4 marks. The more successful attempts 
were for items (a), (d), and (g). Most candidates also coped reasonably well with items (b) and (f). 
Candidates performed less well in items (c), (e) and (h). Marks were often lost due to selecting distracting 
information. For example: ‘history’ or ‘culture’ instead of ‘interest’ in item (c), ‘key rings’ instead of ‘mugs’ in 
item (e), ‘storms / strong winds’ instead of ‘ice’ in item (f) and ‘wildlife / experience’ instead of ‘constant 
daylight’ in item (h). Inaccurate grammatical fits also could not be credited (e.g. ‘interests’ in item (c), 
‘penguin’ in item (d), ‘mug’ in item (e), and ‘electic’ in item (g)). Some answers were disallowed as they did 
not contain the full detail required for a mark (e.g. ‘museum’ in item (b) and ‘daylight’ in item (h)).  
 
Question 6 
 
This question was not attempted well. On average, candidates matched 2 speakers correctly. Candidates 
coped better with speakers 4 and 5. The most common wrong answer for speaker 6 was F. Some 
candidates reversed the answers for speakers 1 and 2. Candidates need to be reminded to read and listen 
to the instructions for each section of the test very carefully. 
 
Question 7 
 
Overall, candidates performed reasonably well in this question. Candidates were especially successful in 
answering items (a), (b), and (f). There was a mixed level of success in items (c), (d) and (g). Items (e) and 
(h) were poorly attempted, with candidates wrongly selecting option B in item (e) and option C in item (h). On 
some occasions more than one box was ticked, or it was not always clear which tick was intended as a final 
choice, when a candidate had not clearly crossed out the response they initially gave before changing their 
mind. Some candidates left all three boxes blank for some of the questions. 
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ENGLISH AS A SECOND LANGUAGE 
(SPEAKING ENDORSEMENT) 
 
 

Paper 0510/42 
Listening (Extended) 

 
 
Key messages  
 
• Candidates need to be reminded to provide clear and legible responses. The formation of individual 

letters must be clear. Where handwriting cannot be read, no marks can be awarded.  
 

• Candidates should be encouraged to read the rubric very carefully for each question on the paper. This 
is particularly important as there is a word limit that must be adhered to. This applies to Questions 1–4, 
5, 8A and 8B.  
 

• Candidates should be made aware of distracting information in listening texts and practise their listening 
for specific detail which is required as the intended answer.  
 

• In Questions 1 to 4, candidates should establish what a question is asking for, by highlighting the 
question words, e.g. how, where, when, and the key words in the question. In most cases, short, direct 
responses are most successful. Responses must also stay within the word limits as stated in the main 
rubric for each applicable section. 
 

• In the gap-filling exercises,  Questions 5, 8A and 8B, candidates should be encouraged to try and 
predict the answers in the gaps. At the end of each section, candidates should also check their 
responses carefully to make sure they fit grammatically and are within the word limit. 
 

• In Questions 5, 8A and 8B, candidates should be reminded not to include words that are printed in the 
statements on the question paper before or after each gap as part of their answer. 
 

• It is advisable for candidates to practise using the framework provided by the gapped statements in 
Questions 5, 8A and 8B to guide themselves through the audio text. This technique will help 
candidates locate the required missing detail and ensure that this detail is inserted in the appropriate 
gap.  
 

• In the multiple matching question, Question 6, and the multiple choice questions, Question 7, 
candidates should be encouraged to make it absolutely clear which answer they wish to be taken as 
their final selection by examiners. Candidates should be encouraged not to leave any blank boxes.  
 

• In Question 6, candidates need to be reminded to use each letter only once.  
 

• Candidates’ awareness should be raised of the importance of using the correct singular/plural form of 
nouns and prepositions as these can alter the key meaning.  
 

• When making phonetic attempts, it is recommended that candidates try to mimic the number of syllables 
in the word that has been heard, and also to try to re-create the vowel and consonant sounds 
accurately. However, phonetic attempts that create a homophone are not accepted (e.g. sea/see, etc.). 

  
• Candidates should be encouraged to check their answers after they have heard each listening section 

the first time and correct their answers while they are listening for the second time. During the pauses 
between each listening section candidates should familiarise themselves with the next section and read 
the questions for that section carefully before the recording starts.   
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• Learners should practise a range of listening skills (e.g. listening for gist/opinion, listening for specific 

information, listening for a grammatical/lexical/phonetic detail, etc.) in various formats (e.g. 
announcements, informal dialogues, formal talks, etc.).  

 
General comments 
 
• There was good evidence of exam technique preparation (e.g. prediction of answers, highlighting key 

words in questions, etc.). However, there were more instances this series of candidates not providing 
responses for individual items in Question 7. Candidates should be encouraged to attempt each item in 
this question. Also, there was a greater frequency of the same letter being given more than once in 
Question 6. Candidates need to be reminded to use letters once only.  
 

• Successful responses were those which provided short, clear answers and which adhered to the word 
limit required. The majority of candidates adhered to the correct word limit.  
 

• Candidates need to be reminded of the importance of clear handwriting and clearly indicating their final 
answer.   

 
Comments on specific questions 
 
Questions 1–4 
 
Overall, this section was answered relatively well. Most candidates attempted all questions in this part of the 
test.  
 
Question 1  
 
(a)  This question was answered reasonably well. Answers which could not be credited contained the 

distracting information ‘Green Road’. Some answers could not be credited because of poor 
phonetic attempts at ‘River Lane’ (e.g. River Lay, River Land, River Lake) or contained extra details 
which changed the meaning of the intended answer. 

 
(b) The vast majority of candidates made a very good attempt at this answer. Most  phonetic attempts 

were accurate and given the mark (e.g. calender, calinder).  
 
Question 2 
 
(a) This question was answered very well. Also, as the question targets the title, any words added to 

the answer, made it inaccurate (e.g. ‘the coming home’, ‘late coming home’).  
 
(b) This question was answered well, and the vast majority of candidates selected the correct detail 

‘12th December’. The candidates presented the date in a wide variety of ways, which were all 
accepted (e.g. Dec. 12, twelve December, 12/12, etc.). Some incorrect answers included the wrong 
month (e.g.12th September). 

 
Question 3 
 
(a) This question was answered reasonably well. Some extra details did not change the meaning of 

the expected answer and were allowed (e.g. ‘revision energy’, ‘energy and hand outs’). However, 
answers where candidates added extra detail which did not appear in the recording (e.g. 
‘renewable energy’, ‘kinetic energy’ and ‘friction energy’) could not be credited. Some marks were 
lost when the distracting information ‘atoms’ was added to the expected answer ‘energy. ‘Revision 
class’ was also not credited as the question asked for the topic of the lesson, not a type of lesson.  

 
(b) This question was answered extremely well. ‘Coffee shop’ was also accepted. Some incorrect 

responses included inaccurate detail (e.g. ‘cyber café’, ‘internet café’, ‘cinema café’). 
 
Question 4 
 
(a) This question was successfully attempted by most candidates. Where marks were not credited, this 

was mainly due to poor phonetic attempts (e.g. ‘salling’, ‘sealing’).  
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(b) Most candidates dealt with this question very well, however, responses which contained the 

distracting detail ‘backpack’ could not be credited.  
 
Question 5 
 
This question was attempted with a varied degree of success. Only a few candidates managed to gain full 
marks in this part of the test. On average, most candidates scored between 4 and 6 marks. The more 
successful attempts were for items (a), (b), (f) and (g). Most candidates also coped reasonably well with 
items (d) and (e). Candidates performed less well in items (c) and (h). Responses could not be credited if 
they contained distracting information. For example: ‘history’ or ‘culture’ instead of ‘interest’ in item (c), ‘key 
rings’ instead of ‘mugs’ in item (e) and ‘wildlife/experience’ instead of ‘constant daylight’ in item (h). Some 
answers were disallowed as they did not contain the full detail required for a mark (e.g. ‘museum’ in item (b) 
and ‘daylight’ in item (h).  
 
Question 6 
 
This question was attempted reasonably well. On average, candidates matched 4 speakers correctly. 
Candidates coped better with speakers 4, 5 and 6. The most common wrong answer for speaker 6 was F. 
Some candidates reversed the answers for speakers 1 and 2. Candidates need to be reminded to read and 
listen to the instructions for each section of the test very carefully.  
 
Question 7 
 
Overall, candidates performed fairly well in this question. Candidates were especially successful in 
answering items (a), (b), (c), and (f). There was a mixed level of success in items (d) and (g). Items (e) and 
(h) were poorly attempted, with candidates wrongly selecting option B in item (e) and option C in item (h). 
Occasionally, more than one box was ticked, or it was not always clear which tick was intended as a final 
choice, when a candidate had not clearly crossed out the response they initially gave before changing their 
mind. Some candidates left all three boxes blank for some of the questions.  
 
Question 8, part A 
 
Most candidates made a reasonable attempt at this question. Items (a) and (d) were dealt with well by the 
vast majority of candidates. ‘Licence’ in item (c) provided the widest array of spelling variants. While phonetic 
attempts like ‘lisense’ and ‘liscense’ were credited, attempts such as ‘licsence’ were not considered accurate 
attempts and, therefore, could not be credited.  
 
Question 8, part B 
 
Candidates answered this question reasonably well. Most candidates provided the correct detail for items 
(b), (d) and (e). Most candidates failed to identify the correct detail in item (a). The most common incorrect 
detail given for this item was ‘times’, ‘hours’ and ‘Thames’. Some candidates selected the distracting 
information ‘chemicals’ in item (c) and consequently the response could not be credited. In item (d) incorrect 
responses included ‘gold’, ‘chains’ (not a grammatical fit) and ‘section chain’ (including words that are 
already printed on the question paper – ‘a piece of’). Some candidates provided an adjective in conjunction 
with the expected answer ‘chain’ (e.g. gold, hand-made, broken) – this showed a successful attempt of 
inference and these answers were credited.  
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